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PREFACE

Assalarnualaikum Wr. Wb

The honorable Prof. Dr. H. Nurhasan, M.Kes as Ilead of Surabaya Statc University and thc

representative. The honorable Prof. Dr. Dami, M.Hum. as head of Research and community service

institute. The honorable presenters both from within and outside the country, and The honorable

ladies and gentlemen who attended the intemational seminar this moming. First of all, let us givc

thanks to the presence of Allah SWT, Almighty God, so that we can jointly take the time and easc

the steps to attend this intemational seminars organized by research inslitutes and community scrvice

with the theme "research and its application to meet the industrial era 4.0. "

This seminar is an intemational-scale seminar that presents speakers fiom several countries including

Pakistan, Gambia, Malaysia, Japan, Taiwan and Indonesia. Wc are grateftrl that our ideas harc

received very good responses fiom public as indicated by 173 (one hundred and seventy three)

speakers from home and abroad. In this semrnar, we present 4 keynote speakers whom we know

have a very good reputation in thcir fields. They are: Prof Jing-Wen Lin, fiom the National Taipci

University of Education, Taipei, Assoc; Pro[. Kuniyoshi Shimizu, from Kyushu University; Prof.

Dr. Ir. Suhono H. Supangat, M.Eng. from Bandung lnstitute of Technology and Indonesia Railroad

Commissioner, lndonesia, and Prot-. Dr. H. Muchlas, M.Pd. hom Surabaya State Univenrty,

Indonesia. For this seminar held by LPPM Surabaya State University, we thank you fbr all of your

support.

Finally, ifthere are any words that are not plea.sing in the hearts ofall, we deeply apologize. Welcome

to attend the ICRACOS 2019 seminar and a series of supporting activities. Hopefully what we do

today will benefit our progrcss in thc future.

Conference Chair

Prof. Dr. Titik Taufikurohmah, M.Si

t\
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Levels of Theorising Teaching Experiences b),,

Alumni of an MA in English Education in an

Indones ian State (Jniv ers iQ

Ahma.t Munir

English Ed cation

{ hriversitas N egeri Swabaya

Surabaya, tndoDesia

ahmadmunir@unesa.ac.id or 0000-

00034606-3590

/lbsEqLT This srudy aims to illustrate how E[gtish teachers

who are alumni of an MA iD English Education in a State

Udversily iD Indonesia use the theo.y of English educatioo

obtained durhg their study in their teaching expenence, how they

dcvelop personal pmctical lheory. categorize their theoizing
Ievels. This qualitalive research involved l0 alumni of atr MA in
English Education in a State University in lndonesia who are weII

Inown for thcir achicr"emcnt in their teachiot car€€r. Thcy wErE

interviewed to uocover personal practical [beory from the objective

theories obtained during their study. The results of the qualitative

analysis show that these alumni made use ofthe objective theories

liom their sluC],, achieved Ceslalt a-od sche,'lr leyels, aiE!flI .l
'Iheory, Most of thern were unable to aniculate how their

experiences using theory in their prior educatioD- Some

suggestioDs to make these teache$ progrcss to tbe next lheorishg
level are rDade aJ the erd ofrbis article.

T. INTRODUCTION

The field of English language learning methodology at

the begilming of this century was marked by the

der,eloprDert ofpost-method pedagogy [I]. This pedagogy is

the culmination of the development of various methods of
Ieaming English from the begitrning of the teaching of
foreign languages in this world, from the grammar and

translstion rnctho'ds to communicative approachcs [2]. Thc

essence of post-method pedagogy is that in fact we have

talked enough about developing methods, what is needed

now is besides methods, which are principles that can

accommodate all of all methods tfiat exist ec'ls"*ticaily [3].
Eclectic mea[s the teacher uses which leaming method best

suits the real situation, the experience the teacher has and the

potential of studetrts. These are the thee principles of post-

melhod pedagogy f2, ,3 J.

Post-method pedagogy also narks the invalidation of the

dichotomy of theory and practice, or the dyslunction of
theor-ies aDd plactices [l]- Accordirg to the ]it$ and secord

principles of post-method pedagogi, namely particularity

and practicality, the cotrtext determitres the right method. and

the teacher is no longer the peron who irnplements the

lhcory fiorn the expert, but the teacher as a sepamte erped
who maste$ the context of learning. Thus, teachers in their

teaching experience can qeate lheir own theories aad

Slamet S€tiawa,
Lnelish Letters

U niversitas N egeri Suraba-va

Surabala, Indooesia

srametsetiau'afl@unesa-ac.id or ORCID

A-ti Mustofa

English Ed cation

U n iverritas N egei Surabala

Sutabaya, Indonesia

alimuslofa@unesa-ac.id or ORCID

simultaneously carry out th€ories they develop in their daily
teaching [2][31. To become a teacher who can develop his

own theory, teachers must rely on their logic, or thinking [4,
sl.

There are a nunrber of teachers who .iealous their

cognition, iu other words, teachen who think (thinking),

namely undergoiug teache! education and theo reflecting on

teaching [5]. Tcacher educatioo has treen designed zu that

proslrEslive tcachers are inkoduccd to the basic tlteorics of
language leaming and education in general [61. Most teacher

education also provides field experience by teaching in
partner schools. That's wheD prospective teachers leam to

become teacbers through field practice [7, 8]. In this practtce

they are expected to do reflection for action, reflcction in

action and reflection on action . With the help ofmentors in a

guided way prospcctiye teachen catr discover certain

theones of their teachfug experience [7]. Thus the teacher

educatioo institution has an importart role in creating the

thinking teacher, in addition to the hard work of prosp€ctive

teachers to become the thioking teacher [4].

Korthagen and Kessels [4] have obssrved the process ol-

developing knowledge about teachi[g, theorizing, by

teachers into three lcvels: Gestalt (theory with small t).
Schema, and Theory, \,!tich depart &om field experiencc.

This gesture is a dynamic and comprehensive unity of the

nceds, feelings, observations and real experiences of teachers

so that they can describe and explain thet teaching

experielces [4]. It is in Ge$alt that a theory with a small t
arises. The accumulation of real experiences thal are

encountered everyday form a unity of knowledge. or

theories, at the Gestalt level, which in turn will group and

interrelate according to certain schematic categories. This is

level 2, called Schema. As teaching experience increases.

these schemes will sort thernselves logically. lf this logical

sequence is formed, and the teacher can dmw if-then

relationships theo the teacber has rcached the level of the

Theory with capital T. These thrae levels take place

intensively and through a dynamic and sometimes reductive
process [4].

What about the efforts of teachers who are already in the

field or teachers in positions to become the thinking teacher ?

One of the many efforts that have been rnade is to rctum to
teacher education itrstitutions with further studies to take a
master's degree in Language Education (English) mainly
tkough collaboration with local govemment education

agencies. The master program curriculum emphasizes critical

71

Ke!'\'otd)- teachet cognition, rheoizing pructicz, tes:her
educttion
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thinking on various theories in the field of language
education presented in courses i[ the Mastcr prcgrams [9]. ln
additioE all of the master prcgrams requires studenls both
the teacher and notl-teacher to write a scientific worL in a

form of a thesis [l0]. Though the teacher's thesis, t'uIther

studies will challenge and see the appropriateness of theory
and the lield. Thus the thinking teacher will be produced by
the alumni ofan MA in EnBlish Education.

The MA in English Edocation of a state univ€rsit, in
Suabaya has a rcle as well in makiog the teacher thinking
through the vision and mission and profile of gnduares U0l.
With a vision of "stong in linguistics and literature as well
as great in language leaming and literatue", this Srudy

Program is ready to produce gaduates who will become the

thinking teachers. Graduate profile of the Master Program
also aims to produce lecturers at diploma levels who are

compctent, have robust loowledge oflsnguage and literature
as well as knowledge atrd skills itr language and litersturE

education. This will uuke these gaduates the thinkiog
teachers [11]. Thus, the graduates nho have retumed to their
work places in tenching experience can crgat€ homemade

theory and simultaneousty implement the theory he

developed in daity teaching [2][3].

Howcl,cr, thc rcalization o, the visiorl mission, and the
graduate profile of The MA has not been hacked thrcugh
studies whicb explore how these alurnni theo ze their

experience of teaching, padicularly in the teaching and

leaming of English. Theorizing is the process of
understanding what the teacher does in his teaching

experience. That is, theorising is pnctical krpwledge that

teachers use to build a framework for guiding actioo [9.1. For

ihis reasorl lhe researct has been conducted. This research

address€d the following questions: How do the English

teachers, aluroni of the MA in English Educatiotr of a state

university in Surabaya use theory gained during their master

program in their teacfung experiences? How do they develop

of their persooal practical theory? Ard What are their
theorizing levels?

II. METHODS

This rcsearch is qualitative in nature. This is in line with

the research objectives to get a detailed picturc of what the

theorising practical theories aad how they afticulale the

theori€s they develop from teaching exp€rience. Subjects

were l0 alumni of the MA in English Education who had

confirmed that they nrade iucreditrle career achievements out

oftheir teachiog experiences. They were interviewed so that

their meaning making of their €xpedence could be etplored.

Interview has been widely used in studies that revealed

theorizing pnctice of English teacher [5].

The resule of the interview were analyzed qualitatively

by bringing up tbe thern€ of data interpretetiol. This began

by tra$cribing interviews, then coded and analyzed for their
contents (cotrtcnt analysis) to search for words/ptras€s bssgd

ol keywords cognitiotr teachet theorising experieoce, theory

on campus, and forms of personal theory. This is commonly
dotre in rcs€arch ou teacher cognition and the field ofteacher
proGssional dcvelopmeut.

III. FINDINGS AND DISCUSSION

The A. DescriptioDs of how English leachers gaduated
&om rhe MA in English Education use the theories obtained

during their MA study in th€ir experienc€ teaching at school

The alumni felt that their experience of studying at the

MA in English Fiucation provided not ooly knowledge of
basic theory (objective theory) about learning English and

Literature, but also gave them concrete exaDples of English
educators who became role models in in the English teacher

education profession. More than thar, the subjects also took
their experieuces wrestliag with the theories aod assignments

of lectur€s during the MA in English Education &s a concrete

example of the success of leaming English to be transmitted
to their students. The courses given also give them very

broad insights that leaming a foreign language (English) is

relaled to other scieDces.

ln the following staterirents the subjects revealed the

three things above as an illustration of how 6ey used the

theory of English education acquired during their education

at the MA itr English bducation iu their experience teaching

at schqol.

Four subjects, WIN, KUS, ICH, and NAS said how their
knowlodge of basic tbeorr. (objectire Iheory) about leami,g

English and Englisb Literature tbey used in their leaming.

wlN sai4 "Language and brain courses inspire the need for
child and social language psychology." What WIN is

referriug to is the Second l,atrguage Acquisitiofl (SLA)

cous€. lu addition to SLA cowses, WIN added literary

courses such as Geueral Outlook of Literature, as another

side ofthe coin, as follows, 'Literature gives another fomr of
language". So theories in SLA and Literature pruvids WlN,
givilg WIN tlre basis for leaming iuovatioa in the form of
habituation which will be explained in the next section. In

line with WIN, KUS also revealed the theory of behaviorism
important in leaming Englisfu "Theory ofbehaviodsm means

teachiog listening fust". F'or lCH, linguistic theori€s are the

basis for him being able to teach iu teacher fiainiog. He said,

"The basics of linguistics are us€d to teach friends in AKTA
4 and teacher traidng"- NAS specilically mentions the

theory of error analysis as his provision in implementinB his

writing learning innovations. He said. "Including the theory

oferror analysis is very iEportatrt !o me".

In addition to using leaming theories such as

behaviorisnr. linguistics, SLA, all subjects reveal indtectly
thar what they are doing in their profession is a bmad

application of dre dreory they learned during the the NtA in

English Education. Win, for eranple 'Making my successful

experience in gradual,e school as an exauple for my

students". KUS said, lhe knowledge he got at the the MA in
English Educa{ion, "l used iI 10 develop the national exam

test itetrts". ln fact, for lCH, \he joyful leaming experience

at the MA in English Education iuspired and became the

favourite teacher of the province". AN also felt "to be

cotrfident wbile serving as teache$' assoriation secretary".

This is in line with Fff which says, "leaming behaviorism

theory inspired my innovationn. For EV, "The MA in English
Education degree made me a confidad as the 2013

Curriculum resource and applied C4'. NAS also said "The
books studied at 52 inspired for innovation so as to become

the winner ofihe innovation competition". In tine with NAS,
USW said "I,€arning theories leamed at the MA in English
Education inspire inDovalioo." H agrees with the slalement

12
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of ICH. in H's words, "The leaming experience in the MA in
trnglish Education, especially with education lectuers,
provides inspiration f leaming innovatioo".

ll1 addilion to the thoory and learning experience in the

Ir{A in English Edrication, the subjocts also reyealed

modelling by their lecture . For some subjects, it was the

MA in English Education lecturers who inspired them. wIN,
KUS aDd IR say rhis. WIN said, "The leclurer competency is

his rUle model". In liae with WtN', Kus said, "Tie
inspirational competence of lectuers"- And for IRs,

"Assessment lecturer inspires".

This finduu signifies a stroqg reference to objective
theory within the famework of English teacher education as

revealed by Maghubhai et al. [9] or Li's u2l esposed theory.

WlN, KUS. lCH, ad NAS refer to the need for leaming

theory. liDgDistic rheory aDd litenry tieory. Wirhin the

frameuork of English teacher comp€tencies. they refer to

Pedagogical howledge and Subject knowledge [3]. This

shows that the MA in English Educarion p€rforms its role to

provide objective kaol,ledge to S-2 PBS students [9. l4].

Further furdings thal subjects use their leaming

experiences as capital to develop their profession show $at
subiects carry oul their duties as learners in English teachet

educatioo to develop in-use theory u2l and subjective theory

[4]. They can connect theory and practice so that the

contidence in carrying out leaming. This is actually the

resembla[ce to the applied science model of teacher

cducation n5l.

However, so there are a few subjects who glorify their

lectwers as models. This is similar to the craft model [15],
although they do not fully design thet lectuers. The

lecturers are limited as role models as all English teachers as

role models for their students [ 1]. The successful experieDcas

of the subjects themselves are also used as rcle models in
their leamitrg. This is in tine with the spirit that noD-native

teacher teachers have an advaltage ovqr oative speaker

teachers in terms ofa successful leamer model [16].

B. Hot, do the1, derclop their personal experience &eory
(personal practical theory)

The alumni expressed thet diversity of teachirg

experiences in a variety of ways- They honestly tell what

thcy arc doing 10 innoyate, improvise so that teaming

English in thei schools is successful. Most of what they do

is included in the instuctional caregory, rneaning that il is

included io the core leaming activities. A small portion is

included before leamiug, but none is included in the post

insmrctional category.

Efforts to develop thcories by the subjecrs in the core

activities of leaming various kinds of activities. f or example.

W.lN uses habituation to use English. KUS leams little by

little and uses Audiolingual method and l.,anguage game.

ICH provides Joyful learning and assigns the use oflanguage

directly in the lietd. AN strives to rnaximize the use of
student gadgets and approach individual and collaboBtive
studetrts. ln additioL IR provides Inquiry leaming and uses

Language directly to the field. FIT teaches English according

to students' initial knowledge and daily lives by bringing real

objects, EV provides Joyful leaming and C4 implemeltation.
NAS cr€ates DRP (Drafting, Rehearsal and presentation)

procedures for leaming to write. Finally, H gave a story

writing project for middle school studens.

The theory of teaching experience of the subjects before

leamrng usually occurs in I'Ieparitrg lesson plans, teaching

materials. choosing methods and prepariag ass€ssmenl

instruments. WN for example claims to focus on practical

objectives in lhe lessotr plan, not theoretical, IR places mote
emphasis on following the 2013 Curriculum rules especially

for the RPP forrnat and leaming models. USW pays more

attention to the students' initial ability lo determine the

leaming str.tegies written in the lesson plan.

From the recognition of the theory during the core

learning activities there are four categories of teaching

experiences of the subjects: habituatim of the use of the

target language (wIN, KUS, ICH, and fR), c€nain ieaming
models such as inquiry (IR). projert (H). and the creation of
procedures such as DRP (NAS), while preJeamrng theory is

very nornative, following the rules. This finding, if related

to the definitioD ofauthority at the begiEing ofthis report, is

the process of understanding whal teache$ do in their

teachhg experience, it can b€ said tbat the subjects did

utrderstand what they did in thet reaching experiencc. That

is, what is presented above is practical knowledge that

teachers use to build a Famework for guiding action [9].
However, preJearning activities show that subjects also

adhere to the norms or adminishative rules of learning
planning.

This description shows lhat the subjects caD develop it

tfuough various efforts, among others, based on the objeclive

theory desEribed in the prelious section and some are

adapritrg the theory to their classroom context into something

that has Dever existed. WIN, KUS, and ICH are examples

that trormatively use objective theory in the MA in English

Educatioo and in their teaclrhg exp€riencc elnpirasizcs tllc

habit of using the targer language. This is based oD thc theory

of leaming behaviorism. On the other hand, the subjects still
adhere to the normative mles of leaming plarming-

C. The category oftheir levol ofachieveme[t

Based on the research subject's ackrwledgment during

the interview, efforts !o develop their knowledge about

Ieaming or their aneurizing efforts can be catego.ized into

the Cestalt tevel (AN, FIT, EV, USW, H), meaning they

have done reflection on action; Schema level (WIN. KUS,

IR, NAS), meaning that they have developed a conceptual

framework and relationships but catrnot explain why and for
whaq alld theory level (lCH), nreaning that a can formulate

definitions, draw logical propositions that apply to various

situations.

The subjects who conveyed lhe* teachilg experience and

articulated what they felr, did and planned but were still in
the form of fragments of activilies that did not arive at an

explanation ofthe rclationships could be categorized as s(ill

at the Gestalt level. AN for example, states that in his

teaching experience he utilizes student gadgets as a medium

for tearning. He saw this oppoftmity because almost all

shrdents caried Android phones. Encouraged by this fact

AN uses gadgets. h additior AN emphasizes individualized
leaming and collaboration bgtween students. tlowever, in his

explanatiou there are not many real examples of tbe use of
gadgets and individualized leaming that he did. Sitnilar to

AN, FtT provides a general undentanding that it teaches

English according to students' initial lnowledge and their

daily lives by carrying real objects. What real objects and

how to use them in learning carmot be described in detail.
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In general, the development of lcnowledge about teaching

at the Cestalt level is often revealed because it is provoked

by the interviewer's question, not naturally arising from the

explanat.ions of the subjects. EV for example states using

Joyful learning and C4 implementation. But no concrete

examples have been revealed. EV also states students must

be happy that English fust and then use English, cannot be

explained theoretically. Litewise, USWk explanation that he

made adjustments to the strategy 6ggelding to the child's

context and abilities, which changes every year there is no

real example. There are subjects who provide concrete

examples of their teaching experience, for example H, which

shows the work of students he teaches through story writing
projects for students. But when asked to explain the basis of
the theory he used he could not articulate it.

Some subjects reached the schema level in developing
their knowledge of learning. Schema level means they have

developed a conceptual framework and relationships but

cannot explain why and for what. For example, WlN, which

claims to be accustomed to using English and focus on

practical goals is not theoretical, cannot mention the

underlying theory, even if the theory it says is inaccurate.

This means that he has tried to explain his theory but did not

arrive at a coherent and systematic explanation. Likewise

KUS which states teaching little by little through habituation

also mentioned the Audiolingual method theory to base it.

Language games and the use of language directly in the field
are also mentioned based on the theory of behaviorism. The

underlying theory should be the theory of language

acquisition.

The lack ofexplanation ofthis theory also occurs in the

explanation of teaching experience by IR and NAS. IR
conveys a real relationship between statements following the

2013 currjculum, all models suggested Kl3 and using

Inqury learning. However, he cannot explain the theory

underlying his inquiry learning. The subject narned NAS, in
explaining the theories developed in the leaming experience

including being creative because it created DRP (Drafting
Rehearsal and Presentation) for learning to write. However,

the underlying theory cannot be explained by NAS.

One of the subjects, ICH, in his. teaching experience

stated that he prefers to try (methods), review the trial and

error efforts, and improve (the methods that were tried

earlier). These are the characteristics of the teacher who

always develops his professionalism. He also explained his

efforts with Joyful learning using authentic tasks, learning

English directly in the field, from direct English speakers. [n
the school environment and the surrounding area there are

various tourist attractions visited by foreign tourisls. When

asked what was the basis of it, he replied, "If L.. children

learn ... um ... um... what is contextually" (lCH).

This finding is certainly not surprising because penorian

is a process, meaning that anyone who tries to develop

theories about learning based on their teaching experience

will reach the highest level (Theory). This finding is in line
with the results of Glenn [7] research and Hardy and

Edwards-Groves [8] research that teacher retrieval does

indeed require time and serious effort to become a teacher

who can draw theory from daily teaching experience.

If this frrding is c-onnected This is also in line with the

cycle of the teacher profession by Huberman [9], the

subjects are indeed included in the middle career category

with varied tenure. It is clear hom the Ievel of itlumination
ofsubjects at the level ofgestalt and schema, they undergo a

process of stabilization and testing. But not all made it to the

stage of drawing conclusions. This might be explained by the

stages of teacher professional development according to

Steffy and Wolfe [20]. The subjects can be categorized in
stages 3 (professional teacher) and 4 (expert teacher). But

most are still in stage 3, not stage 4. This shows the findings

support the stages of the teaching profession according to

Steffu and Wolfe [20]. lndeed Korthagen and Kessel [4] also

pointed out that teachers who reached Theory level were

professors in certain fields ofeducation.

IV. CONCLUSION AND SUGGESTIONS

The conclusion is that the educational process at the MA
in English Education Unesa is recognized as contributing to

the efforts to provide for the teaching experience of the

alumni who participated in this study. However, most of the

efforts to mark the teaching experience delivered by them are

still at the Gestalt level, theory with small t, and Schema,

conceptual frameworks and relationships, and some arc

trying to achieve the formation of (T)heory. This is still in
the reasonable category because this theory is individual and

requires serious individual efforts to arrive at the level ofthe
theory. There is recognition that language education courses

are important for the program but not courses related to

literacy and linguistics are felt to be less related to the

formation of the assessment of their teaching experience.

This can be input for revitalizing the curriculum of the MA
in English Education.

ln accordance with the conclusions above there are plans

for further activities, the suggestions for this research are:

l. Necd to collect additional data in the form of evidence

of the teacher's statement in the interview because the

assessment is sometimes not explicit

2. The data collect with more alumni with various

educational contexts and achievements in their cureers

3. The subject of this research teacher needs to get new

insights about post methods that promote teachers as

theorists of teaching and the life cycle of teachers in their

profession in general.

4. For future researchers, the following research tbcus

can be the focus: the third synergy in the content of language

edrrcation, language and Iiteracy courses in confinuhg
teacher education through the MA in English Education.
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